An educational toolkit with ideas for engaging children and young people with the buildings,
spaces and places around them.

Stone, Sea and Sky is a Doors Open Days 2019 Project Delivered by Scottish Civic Trust. This project is part-Financed by the
Scottish Government and the European Community Argyll and the Isles and Outer Hebrides Leader 2014-2020 Programme.
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Abovt thi¢ resovrce

This educational toolkit aims to encourage children and
young people to engage with the buildings, spaces and places
around them. This toolkit provides three activities that help
participants to form a sense of the built structures that form
local civic identity and foster a sense of ownership through a
playful investigation of local places. This educational toolkit
has been put together by the Scottish Civic Trust to support
the Stone, Sea and Sky project - a Doors Open Days 30th
anniversary initiative funded by LEADER.
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O FBint-ovt imagf/c of bui!olingg n your local area
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Lcarmng_ obectheQ
These activities have been designed to provide creative learning
opportunities that correspond with the Curriculum for Excellence
second and third stages. These activities are interdisciplinary, covering

the curriculum areas of literacy, social studies, health and wellbeing,
expressive arts and science.

Pupils will be able to discuss their local environment with their
peers, sharing their own knowledge and experiences of the built
environment to create a shared understanding of place

While | engage with others, | can vepond in ways appropriate fo my
vole, show that | valve others’ contributions and vse these o build on
%inkimg

Literacy and English/Gaidhlig 2-02a

[ am olch{oP?ng_ confidence when cngagfng_ with other< within and
beyond my place of lcarning [ can communicate in a clear, expressive
way and | am {cawling to ¢elect and organigc reSovrees inchcnolcleb].
Literacy and English/Gaidhlig 2-10a

H’a\/ing, explored my local area, | can present information on different
places fo live, work and relax and im%rc;ﬁng places o vigit.
Social Studies 2-10a

[ am aware of and able to express my fcolings and am oIC\/CIOFiVlg_ the
abi!Hv] fo talk about them.
Health and Wellbeing 2-O1a

[ valve the oFFoV'ILWliﬁcQ [ am 51\/@1 to make friends and be Far“f of a
roup n a range of ¢itvations.
Health and Wellbeing 2-14a

Pupils will be able to interact with their local built environment
through a playful interrogation of its form (sketches, rubbings,
questions)

Pupils will be able to design alterations for existing local buildings
or create designs for new buildings for the community

Inspired by a vange of stimuli, | can express and communicate my idea,
Jrhou5h’r§ and fcclings Hf\rovgb activities within art and olcé?gn.

Expressive Arts 2-05a

[ can create and FV@Q@VHL work that chonsg choIoFing_ skl n vgin5
the vigual elements and r,onrx/p%é.

Expressive Arts 2-03a
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Learmng_ olz)ec;h\/e/Q
Pupils will be able to explain why they have suggested alterations

of local buildings, with particular attention to aesthetic,
environmental and/or community needs

By oongiolcring examples where enerzy is conserved, | can identify the
energy Sovree, how it i transferved and ways of Vcolva'ng_ waste and

OV\Cng].

Science 2-04a

Throu cx{)loring_ non-renewable ener: Y Sovrces, [ can deseribe
how they are wed in Scotland and express an informed view on the
imp{ioaﬁon@ for their futuwre wse.

Science 2-04b

[ can cxp{ain how the needs of a roup n my local commvniﬁ] are
§va>oV‘+col.
Social Studies 2-16a

Activihes

This toolkit is comprised of a wellbeing warm-up followed by three
activities that aim to engage children and young people with the
built environment. Educators may choose to deliver all activities in
succession, or choose to deliver just one or two of the suggested
activities. However, it is recommended that all begin with the
wellbeing warmup and Activity 1 (What makes here, here?), which

have proven an effective way to begin discussions about local built
heritage

Note: Workshop research, along with other strands of activity
carried out by the Scottish Civic Trust Diverse Heritage project,
suggests that the use of the word ‘heritage’ can be a barrier to
engagement with the built environment. Educators may wish not
to use ‘heritage’ during the activities. The following synonyms may
be helpful:

CMomoriag of Plawg) (Sforiag of ovr Plawg and §P3w§>
C@Pcricnwg with and n local bvildingg) COld buildingg)




We”being_ warmup

For pupils to achieve creatively they have to be engaged and
motivated to learn. The warm-ups detailed below are crucial
to the success of the workshops and establish immediately an
atmosphere of cooperation and support. We have found that
the quality of pupils’ work is directly related to the level of active
participation that can be established in the first 15 minutes of any
activity.

[ntroductions

Begin with introductions in a circle, with pupils saying their name and
sharing one thing about themselves. Emphasis should be placed on
cooperation and the value of everyone’s contribution.

Teamwork

Ask pupils to arrange themselves in a few different
orders: in height order from tallest to smallest, in
order of the month of their birth from January to
December, to find people with the same favourite
colour, who have the same favourite food. Introduce
the concept of the built environment and ask pupils
to find others who live in the same type of house as
them. Introduce some vocabulary of local buildings
(detached, semi-detached etc). Facilitate some
discussion about the people the pupils live with, the
type of housing which is more dominant in their area
and other buildings which they can see.

Vigval and F hqgioal Unalcrghnoling.

Divide the pupils into groups and ask them to create a building to live in
using just their bodies. Through discussion and trial and error, the pupils
should work out the elements which would be essential (roof, walls,
door etc.) and cooperate with each other to show this visually. Have
each group present their work to the class. Introduce the central idea
of the educational experience: how we relate to the built environment
and how we live within it.




What makes here, here?

This activity is a facilitated discussion about local built heritage. It aims to help
people begin to think about the buildings and spaces that surround them.

Cover the walls of the workshop space with images of local buildings. And
place a large map of your local area on the floor or distribute medium sized
maps of your local area to groups of pupils. Facilitate a discussion about your
local area, focusing on buildings that the pupils think are significant to local
identity.

Suggested line of questioning

Look. avound the walls at all the different bvilolings we found
here. Whats the firct Plaoc you think of when yov think of
[Plaoc name]< [s it on the wall or 1§ It one we have migsed
ovt?

Make a list of the buildings the participants mention, paying particular
attention to those that are brought up more than once. Identify where these
buildings are on the map of your local area; consider marking routes between
the buildings to see where these buildings are in relation to each other. Have
participants write down on sticky notes why they chose certain buildings;
tape these onto the map.

5\/55@4%@01 chuc 1o next aoh/i’rb}...

“So these are the buildings that most of you have said make up the picture of
[place name] in your head - this is your image of where we are. We’re going
to take a walk now to explore our local area and take a closer look at those
buildings. I'll give you some small activities to complete during our walk that
will help you think about local buildings in new ways! When we come back,
we’re going to see how we can make those buildings more interesting and
better for the environment, so decide while we’re out which is the one youd
most like to change”

MINUTES
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Fbou%ing, on the familiar

This activity is composed of a walk around the local area, with a series of 60 .
small tasks and informal group discussions. It aims to encourage people to o’
focus on their everyday surroundings and see them in a different way. MINUTES

Number of chaperones/educators permitting, split the group into small
groups of 4-5 people. Each group should choose three buildings to visit. Each
group member should get a pencil and crayon. Each pupil should receive
a Drawings, Rubbings and Question pack (head to bit.ly/StoneSeaSky to
download and print).

Accompany the group to their three buildings. At each building, encourage
participants to engage with the site through using their Drawings, Rubbings
and Questions packs. Also, highlight the group’s location relative to their
starting point and other buildings. This reinforces the building as a destination
in and of itself and as part of a network of structure defining the place.
While pupils/people make sketches and rubbings, you could engage them in
conversation to help them more deeply ruminate on their surroundings and
spark ideas for their list of questions.

Possible conversation starters

Encovraze Farﬁdpan’fé 1o look at the bviloling_ and decide what {)ark
of the ?\;i{oling_ are inh’/rc;'ﬁng_—— very big_ or small windows, a turvet,
tonenwork, a big_ car park.

Ack them what their chcricnoc of the building i¢ — have Hf\@l/] been
ingide it If not, do they want o 50 ¢ Have %’}CVI looked ovt from
the windons and ¢een the other bvilolings ncarbv’ look. different?

Ak participants what it adds to the ¢treefscape — does it make
FCOF{"/ feel welcome? I¢ it a bit Q(/aw]? Does it make the lanolgaapc
around 1t look. more in+crc§ﬁn5__?

K¢k them how ’H’ICVI think it covld be made more cn\/ironme/nh”v)—
sound —¢olar Panclé,? Move ingulation? Wind turbine? Edc.

3\/55@&@01 chvc to next ad’\/iﬁ]...

“Now we’ll head back to the [workshop location], where we’re going to
discuss our questions about our local buildings. Then, we will think together
about how we could change these buildings to address a community need, or
to make them more interesting and better for the environment” @



e (Re) D&Qigning_ (Flace name)

This activity is composed of a sketching and collaging session in which
participants suggest possible alterations to their local built environment.

)

Returnto the workshop location and spend some time discussing participants
questions. Some participants may be able to suggest answers to others
questions, providing an opportunity for peer-to-peer knowledge sharing.
Identify some key themes from questions, focusing on any questions that
address the themes of community needs and/or sustainability.

)

Suggested introduction to the activity

“‘Now we're 595&4 fo ¢ee what we can add fo our bvi!dingg fo make
them look. wore interesting, be friendlier to the environment, be
easler 1o vée and more accessible to everyone or better suit communi
life. We're 5@?&/15_ to hand ovt big_ thLoQ of the buildings we looked

at — choose one and decide how Yov would chanze . Think about
inoorpora’ﬁ;l?_ Some decorations from vour olravvings and ¢ketches. You
could al¢o ogign an cn’h’rolv] new builoling_ for the area. Make notes on
the dmwing_ of why b]ov’rc oloing, what qou’re oloing, ﬂ/minlcing about
the achg’h'oné we've been oliéovéglng"

Distribute art materials (colour paper, glue, scissors, markers, images of local
buildings). Support participants as they alter and design their buildings and
make sure they annotate their drawings with their rationales for modification.

WVaP up the ac/ﬁ\/im with a ¢mall facilitated
diccussion

Suggested line of questioning

CGveat work everyone! [Flace name] looks very different now — would
you like it if all these ohang_cé were made? Or maybe J'UQL Some of
them?

MINUTES



Differentiation oP'ﬁonG

Educators often need toaccount for different learning stylesand levels
within their class or group. Below, we have provided some options for
how the activities could be altered in order to suit different learning
styles.

Even before getting into the activities, educators could increase the
accessibility of their workshop by beginning with a short Powerpoint
that outlines the day’s activities and provides pictures of the activities to
come. This would engage both visual learners with words and pictures
and auditory learners through lecturing. The Powerpoint could be
accompanied by completed examples of the work that will be produced
during the activities. This finished work could be passed around to
engage tactile learners. Furthermore, outlining clear expectations is
also amongst best practices for working with people with autism.

What makes here, here?

This activity is focused on a facilitated discussion, which can favour auditory
learners, who easily learn by listening to lectures and conversations. Part
of the activity also involves putting sticky notes onto a map, which favours
bodily-kinaesthetic and tactile learners. To increase the accessibility of the
activity and cater to students of different learning types, educators could
make the following adjustments depending on their pupils or group.

For visual learners For tactile learners
Main digencsion oum"§ covld 24 of bvulolmgs covld be
be licted on H/\@ board Paggcd around o the clags

Fooug;ing_ on the familiar

This activity caters well to many different learning styles. Auditory learners
will engage with the discussions had amongst group members. Visual learners
will engage with their environs and surroundings. Bodily-kinaesthetic learners
will engage with their local area by being physically active and moving through
it. Tactile learners will engage with the built environment through making the
sketches and rubbings.

(Re) Dagigning_ (Flace name)

This activity is well-suited to visual and tactile learners. Visual learners will
engage with the opportunity to visualise spatial designs and tactile learners
will engage with the physical process of sketching the building alterations.

For auditory learners For bodily-kinaesthetic learners

Return 1o a Iargg grovp at 4 H’ang up a/e/w}onc’g olciéy\ A

the end for a diccussion and have the group amlo
abovt each Porconé olcggn voom, !oo{cmg_ at each olcé:gn
and Pfaan a comment next to

N the olcélgyu with a Qﬁak.v} note. )




[deag for next g‘l’eP; and fw*i’hcr

redovrcel

Collect your PvPilg’ artworks and C‘f‘agg an exhibition!

Consider partnering with a local cultural venue to host the exhibition or
hang up the artwork in your classroom/elsewhere at school.

Invite other classes to come visit. This will enhance Health and Wellbeing
outcomes through socialisation and spread discussion about local built
heritage throughout the school.

Create lcaleialogoopoc

This will encourage pupils to head outside and engage in their local
built environment in another different way.

Steps to build a simple kaleidoscope can be found here:
buggyandbuddy.com/science-for-kids-how-to-make-a-kaleidoscope

This will expand the CfE learning experiences and outcomes to include
those in technologies.

Utlice the Euilding_ ovr l¢lands Edvcation Fack

Created by an Lanntair and Western Isles Architects Group to support
the RIAS Festival of Architecture in 2016, this pack suggests 9 activities
that aim to promote the importance of the built environment
throughout the Outer Hebrides

The pack can be found here:
lanntair.com/creative-programme/building-our-islands

[T} e
ININEED)!




l%r‘ﬁ&ipafe in Scothsh Civie Trvsts Ml? Flace
P hofographb’ Compefﬁ‘h'on

My Place Photography is a Scotland-wide photographic competition
for school age children that encourages young people to explore their
built environments in a creative way. Entry is free and all submissions
will be featured in an exhibition.

This will encourage pupils to head outside and engage in their local
built environment in another different way.

This will expand the CfE learning experiences and outcomes to include
those in technologies.

More information on the competition and entry deadline dates can be
found here: wwwiscottishcivictrust.orguk/my-place-photography

Attend Doorg OPGVI Da»,é

Doors Open Days is Scotland’s largest free festival that celebrates
culture, heritage and the built environment. Doors Open Days offers
free access to over a thousand venues across Scotland’s 32 regions
throughout September.

More information can be found here:
www.doorsopendays.org.uk/about

Otherwebsites to check out for more information about Scotland’s
built environment include:

Architecture & Design Scotland www.ads.org.uk
and Planning Aid for Scotland www.pas.org.uk/localplaceplans



/ Scottich Civie Trust \

@ www.scottishcivictrust.orguk
f @scottishcivictrust

Y @scotcivictrust
Doors Open Days
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f @dodscotland
Y @doorsopendays

K @doorsopendaysscotland /

/ Designed by Rachel Mayes \

www.designbymayes.com

@designbymayes
lllvstrated by Saffron Russell

@ www.saffronrussell.co.uk

@saffronrussellillustration /
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